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Introduction

The main rationale behind this publication is related at the provision of 
the SIREN Social Inclusion Replicable Education Network method and 
practical OIE JOBS online platform with clarifications overview, albeit 
not  exhaustive,  of  the  “deficits”  awareness  and  the  proposed 
recommendation for raising level for achievement in basic skills literacy, 
numeracy and basic digital skills, the needs of various groups of adults 
with learning impairment  and the common description in  the area of 
literacy basic skills.

The  approach  of  SIREN  itself  consists  of  the  integration  and 
implementation of  inclusion  elements to be used for  an educational 
purpose to address a social issue, develop basic skills and provoke a 
lasting social awareness transformation. The whole educational basic 
skills process is planned and prepared, realistic, clear and measurable 
outcomes are expected after it happens.

OIE JOBS supports opportunities for all in acquiring and developing key 
competences,  including  basic  skills  in  order  to  foster  employability, 
socio-educational and personal development, as well as participation in 
civic and social life. It caters for young NEETs who have lagged behind 
in mainstream education for personal, economic, social, psychological, 
physical, cultural or learning challenges and have therefore left school 
without those skills. 
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OIE JOBS general  objective was always the inclusion of  adults  with 
learning impairment and the project worked on stigma, isolation, social 
exclusion  and  lack  of  access  to  jobs  world  through  awareness, 
empowerment, creating participatory spaces, the approach of activities 
that  generate  a  horizontal  and  based  on  literacy  and  SIREN 
methodology.

OIE JOBS has strong local community building.

The  purpose  of  these  Guide  NeedS  is  to  provide  a  guide  for  best 
practices in the identification and evaluation of some “deficit” of learning 
difficulties.  This  knowledge  outlines  a  process  that  can  be  used  to 
develop a description of the nature of the specific deficit, the level of 
impairment,  the  personal  area  of  strengths,  cultural  and  linguistic 
diversity  of  the  people,  and  specific  recommendations  to  develop 
individualized training interventions designed to meet the unique needs 
of the person. 

The following objectives have been set up for the current Guide needS 
publication:
To document an overview to be used while working with different target 
groups in order to achieve educational outcomes
To provide clarification on the “deficit” and disability
To give a set of practice recommendations
It is important to note that this guide is meant to be a “living” handbook 
that can be enhanced as new understandings come to light regarding 
the effective identification of learning and hearing impairment.
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Overview and educational outcomes

The European Pillar  of  Social  Rights sets  out 20 key principles and 
rights essential for fair and well-functioning Labour markets and social 
protection systems.

Guide “NeedS” gets inspiration from key principles n. 1 - 3 -17:

1. Education, training and life-long learning

Everyone has the right to quality and inclusive education, training and 
life-long learning in order to maintain and acquire skills that enable them 
to participate fully in society and manage successful transitions in the 
Labour market.

2. Equal opportunities

Regardless of gender, racial or ethnic origin, religion or belief, disability, 
age or sexual orientation, everyone has the right to equal treatment and 
opportunities regarding employment, social protection, education, and 
access  to  goods  and  services  available  to  the  public.  Equal 
opportunities of under-represented groups shall be fostered.

3. Inclusion of people with disabilities

People with disabilities have the right to income support that ensures 
living in dignity, services that enable them to participate in the Labour 
market and in society, and a work environment adapted to their needs.
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OIE JOBS gives power back to people with “deficits” labeled disabled. It 
argues that a person is ‘disabled’ not by their impairment or difference, 
but by the way society is organized – its attitudes, language, systems 
and environment.  Many aspects  of  life  have been designed by non-
disabled  people,  for  non-disabled  people.  For  example  people  with 
learning impairments or disabilities often face barriers, because they’re 
seen as being ‘different from normal’, and their needs aren’t met. 

Proper education for all is a prerequisite for employment. 

Certifications from segregated education are not always equivalent to 
those  from  mainstream  education,  they  are  not  always  allowed  to 
pursue higher education,  and in most cases, they are not valued by 
employers.

Even  when  inclusive  education  is  provided  or  certifications  allow  to 
pursue  higher  education,  opportunities  are  limited  for  people  with 
“deficits” as entry exams or grade requirements may not be adapted. 

Disability, Not Just “Difference”

The terms commonly used to describe the impact of these difficulties on 
an individual’s performance are impairment, disability,  or participation 
restrictions.
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Many professionals in the field, individuals with learning disorders and 
their  families  frequently  express  concerns  that  these  terms  carry  a 
negative connotation when describing the impact that learning disorders 
have  in  their  daily  lives.  However,  this  terminology  is  critical  in 
understanding  the  cause,  the  diagnosis  and  the  interventions  that 
should be provided. 

Educational system, psychological, and health literature often use 
these terms interchangeably, which creates significant confusion.

While they are closely related, impairment, disability and participation 
restriction  have a  very  specific  meaning  that  explicitly  describes  the 
impact  in  a  person’s  life  that  result  from  the  different  diagnoses 
associated  with  individuals  with  neurodevelopmental  and 
neurobehavioral disorders. 
The  definition  of  participation  is  closely  linked  to  the  concept  of 
citizenship, quality of life and universal accessibility. In order to exercise 
that  citizenship  and  therefore  social  participation,  the  keys  to  the 
individual's possibility of enjoying the greatest possible autonomy are 
related to their quality of life.

The quality of life is the perception that an individual has about his place 
in existence, in the context of the culture and the value system in which 
he lives and in relation to his expectations, his norms and his concerns. 
It  is a broad concept that is influenced by the physical health of the 
person,  their  psychological  status,  their  level  of  independence,  their 
social  relationships,  as  well  as  their  relationship  with  the  essential 
elements of their environment (WHO, 2005).
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Therefore, in order to achieve active citizenship, a sense of belonging to 
the  community  will  be  necessary,  which  will  be  achieved  through 
participation  and  recognition  by  society,  and  commitment  and 
responsibility on the part of citizens, all  under a legal framework that 
provides equity in opportunities.

Accessibility is an essential right as well as a primary tool in supporting 
social  inclusion,  non-discrimination  and  equal  opportunities  and 
treatment.  This  is  largely  the  case  because  the  most  frequent 
discrimination  arises  from  the  lack  of  accessibility  to  physical 
environments,  to  information  and  communication,  to  processes, 
products and services.

In Europe, the most interesting in terms of accessibility is found in the 
European plans and in the text of the "Charter of Fundamental Rights of 
the European Union". In this letter, it is clear that any discrimination is 
prohibited, and in particular that which is exercised by reason of sex, 
race,  color,  ethnic  or  social  origin,  genetic  characteristics,  language, 
religion or convictions, political opinions or any other type, belonging to 
a national minority, heritage, birth, disability, age or orientation.

Taking into account the content of the United Nations Convention on the 
Rights of Persons with Disabilities, December 13th, 2006, accessibility 
is a right that implies the real possibility for a person to enter, transit and 
stay  in  a  place,  in  a  safe,  comfortable  and  autonomous  way.  This 
implies that physical environment barriers must be suppressed.
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In addition,  ensuring equal  access to education,  training and lifelong 
learning has been a central focus of the struggle for equality and human 
rights. Article 24 of the UN Convention on the Rights of Persons with 
Disabilities underlines the importance of inclusive education as a means 
of enabling people with disabilities "to participate effectively in a free 
society". Article 24 specifies that states have a responsibility to provide 
reasonable  accommodations  and  appropriate  support  tailored  to 
individuals’ needs.

Following the objectives of  the UN Convention,  the European Union 
elaborated the European Disability Strategy with the aim that all people 
with  disabilities  can  enjoy  their  rights  and  benefit  fully  from  their 
participation in the European economy and society.

According  to  research  about  the  employment  of  people  living  with 
disabilities, there is a growing tendency in the numbers, but it  is still 
significantly  lower  than the employment  rate  of  people  living without 
disabilities. 

There are several reasons for this:

● Majority of  the target group did not think they were capable of 
delivering any type of work (prejudices  and disinformation – fake).

● Those  who  want  to  work  often  find  obstacles  in  the  lack  of 
qualifications.

● The  amount  of  job  opportunities  accessible  (taking  into 
consideration  technical,  physical  and  other  aspects)  for  people 
living with disabilities is low.
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To  increase  the  employment  of  people  living  with  disabilities  the 
organizations  working  for  the  inclusion  see  the  solution  in  the 
empowerment  of  the  target  group  (both  psychologically  and 
professionally). The enabling of the employer to employ people living 
with  disabilities,  granting  barrier-free  and  appropriate  physical  and 
technical facilities and environment, and the rehabilitation of the society 
in terms of their prejudices and hindering constructs about disabilities in 
order to create an accepting and inclusive social environment.

There are several million people in the EU with disability (a term used 
for adults at the post-school level) or with special educational needs (a 
term used for  children at  school  level).  They are  one of  the  largest 
groups  of  disadvantaged  citizens  in  the  EU.  Traditionally  they  have 
experienced institutional segregation or have been completely deprived 
of educational and employment opportunities. 

The  EU  report  shows  that  children  with  special  educational  needs 
frequently  leave  school  with  few  or  no  qualifications,  subsequently 
moving  into  specialist  post-school  training  which  takes  them  further 
away  from  the  Labour  market.  They  are  much  more  likely  to  be 
unemployed or economically inactive than non-disabled people. The EU 
research suggests that such children could be included in mainstream 
schools if  there were greater  investment  in  the development  of  their 
language skills and a higher level of sensitivity to cultural differences. 
The research also  confirms that  teacher  education  is  clearly  of  vital 
importance in moving towards more inclusive systems.

12
Erasmus plus - KA210-ADU-Small scale partnership in adult education - Opening Inclusion for Equality to Jobs



Guide NeedS

The European Disability Strategy notes the strong mandate on the EU 
and member  states to  improve the social  and economic situation of 
people  with  disabilities  and  underlines  the  aspiration  of  creating  a 
barrier-free Europe.
In  this  context,  non-formal  education  appears  like  a  possibility  to 
facilitate the inclusion of young people with disabilities in circuits more 
affordable and adapted to their functional diversity.
The recognition of non-formal and informal learning outcomes is still at 
an intermediate stage and thus not a central issue in negotiations. The 
recognition  of  non-formal  and  in-formal  learning  outcomes  may  be 
beneficial  for  all  levels  of  the  population  and  many  countries  are 
examining  the  possibility  of  using  this  approach  to  deal  with  the 
problems faced by certain groups likely to be especially vulnerable to 
social exclusion because they lack knowledge, skills and competences 
or, more precisely, recognised knowledge, skills and competences. 

People have the possibility of building a portfolio of personal learning 
achievements, as an advantage for the people involved, since it fosters 
the  identification  of  skills  acquired  in  the  personal,  social  and 
professional spheres alike. Accessibility or universal accessibility is the 
degree to which all people can use an object, visit a place or access a 
service, regardless of their technical, cognitive or physical capabilities. It 
is essential, since it is a necessary condition for the participation of all 
people regardless of the possible functional limitations they may have.
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OIE JOBS Online Platform  www.oiejobs.eu contribute of the following 
areas of intervention: 

▪ Personal development and well-being
▪ Awareness and information
▪ Facilitate the access to employment and occupation
▪ Training, access to knowledge and the development of the basic 

skills
▪ Resources and documentation
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Learning impairments

In 1980 the WHO defined these terms as follows:

● Impairment: “… a problem with a structure or organ of the body”. They 
further  described  it  as  “any  loss  or  abnormality  of  psychological, 
physiological  or  anatomical  structure  or  function”  (World  Health 
Organization, 2001).

● Disability – Activity Limitation: “…a functional limitation with regard to 
a particular activity”. In other words, the way in which an impairment 
limits the activities of an individual.

●  Participation  Restrictions:  “an  environmental  factor  preventing  the 
filling of a normal life role”. This definition describes how an impairment 
or  disability  affects  a  person's  ability  to  function  in  an  environment 
relative to the majority of  the population.  That is,  the environment is 
structured (physical facilities, educational methodology and content) in a 
way  that  prevents  the  individuals  from  performing  in  a  manner 
consistent with their peers.

For  example,  a functional  impairment,  such as processing deficits  in 
phonological  processing and rapid  automatized naming,  can indicate 
the presence of a specific reading disability,  resulting in a significant 
restriction of the activity of reading. This inability to read may result in 
participation restrictions and become a handicap if the person cannot be 
provided with an appropriate intervention. 
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In  2001,  the  WHO  published  the  International  Classification  of 
Functioning, Disability and Health (ICF) that included the following list of 
activities that can impact a person’s ability to execute activities or may 
restrict their participation. These included:

● Learning and applying knowledge

● Managing tasks and demands

● Mobility (moving and maintaining body positions, handling and moving 
objects, moving around in the environment, moving around using 
transportation)

● Managing self-care tasks

● Managing domestic life

● Establishing and managing interpersonal relationships and 
interactions

● Engaging in major life areas (education, employment, managing 
money or finances)

● Engaging in community, social, and civic life
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The term learning impairment generally refers to difficulty experienced 
by children or adults in one or more learning areas, which reduces the 
learner’s ability to realize his or her potential. It is often referred to as a 
“hidden  handicap”.  The  learning  impaired  child  generally  performs 
poorly at school because he or she has difficulty in acquiring, storing, 
retrieving  or  expressing  information.  A  learning  impairment  most 
frequently  manifests  in  the  academic  areas  of  reading,  writing  and 
mathematics  as  well  as  such  functions  as  attention,  concentration, 
reasoning,  memory  functions,  oral  communication  and  so  forth.  An 
inability to pay attention, hyperactivity, and/or impulsivity, may suggest 
the possible presence of a learning impairment.

A  primary  learning  impairment  is  often  genetically  determined  and 
frequently  results  from  a  specific  neurological  dysfunction.  Learning 
backlogs  may  also  be  caused  by  external  factors,  such  as 
environmental deprivation, emotional problems and so on, but in such 
cases the learning disability would not be primary.

What  type  of  behavior  is  characteristic  of  a  learner  with  a  learning 
impairment?

One  or  more  of  the  following  symptoms  may  indicate  as  possible 
learning impairment:

● Hyperactivity

● Attention/concentration problems

● Emotional immaturity (compared to chronological age)

● Impulsiveness
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● Poor social skills

● Fear of foreign situations

● Poor self-image and poor self-confidence

● Problems with coordination, laterality and dominance

● Visual and auditory perceptual limitations

● Memory dysfunction

● Soft neurological signs

● Impaired sensory-integration 

● Auditory perceptual problems with concurrent speech and/or 
language impairments.

● Poor integration of basic learning skills which may hamper 
academic progress without remedial intervention.

● The above-mentioned factors might have a negative effect on the 
ability to learn to read, spell, write and to acquire mathematical 
abilities.
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Learning Disability or Specific Learning Disability or SLD Specific 
Learning Disorder

The main difference between these terms is  the way these words - 
disability, difficulty and disorder - are interpreted.

In some places different terms are used in different contexts.

LD  learning  disabilities are  due  to  genetic  and/or  neurobiological 
factors  that  alter  brain  functioning in  a  manner  which affects  one or 
more  cognitive  processes  related  to  learning.  These  processing 
problems can interfere with learning basic skills such as reading, writing 
and/or math.  They can also interfere with higher level skills such as 
organization,  time  planning,  abstract  reasoning,  long  or  short  term 
memory and attention.  It is important to realize that learning disabilities 
can  affect  an  individual’s  life  beyond  academics  and  can  impact 
relationships with family, friends and in the workplace.

SLD specific learning disability means a disorder in one or more of 
the basic psychological processes involved in understanding or in using 
language, spoken or written, that may manifest itself in the imperfect 
ability to listen, think, speak, read, write, spell, or to do mathematical 
calculations, including conditions such as perceptual disabilities, brain 
injury, minimal brain dysfunction, dyslexia, and developmental aphasia. 
Disorders  not  included.  Specific  learning  disability  does  not  include 
learning  problems  that  are  primarily  the  result  of  visual,  hearing,  or 
motor disabilities, of intellectual disability, of emotional disturbance, or 4 
of environmental, cultural, or economic disadvantage. 
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Difficulties  learning and using academic  skills,  as  indicated by  the 
presence of at least one of the following symptoms that have persisted 
for at least 6 months, despite the provision of interventions that target 
those difficulties: 

1. Inaccurate or slow and effortful word reading [...] 

2. Difficulty understanding the meaning of what is read [...] 

3. Difficulties with spelling [...] 

4. Difficulties with written expression [...] 

5. Difficulties mastering number sense, number facts, or calculation [...] 

6. Difficulties with mathematical reasoning [...]

Specific  Learning Disabilities  are  often referred to  by different  terms 
depending on the field of study or the country where a person resides. 
This  makes  it  confusing  when  trying  to  reach  a  consensus  on  the 
specific  factors  that  define  these  neurodevelopmental  challenges. 
Furthermore, this confuses parents when searching for information and 
may even yield incorrect  information because these labels vary from 
one professional and/or one country to another.

The terms used to label SLD are defined as follows: disorders in one or 
more  basic  psychological  processes  that  may  manifest  itself  as  an 
imperfect ability in certain areas of learning, such as reading, written 
expression,  or  mathematics.  i.e.  the  imperfect  ability  to  listen,  think, 
speak, read, write, spell, or do mathematical calculations.
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The World Health Organization recently released the latest version of 
the International Classification of Diseases (ICD-11) which settled on 
the term Developmental Learning Disorder.

An interdisciplinary approach toward the SLD evaluation provides the 
Labour  Market  the  best  opportunity  to  capture  the  information 
necessary to accurately identify SLD, to comprehensively understand 
an individual’s strengths and needs, and to provide adult practitioners 
with relevant recommendations related to teaching and training. 

The evaluation process is collaborative and informed by the qualitative 
and quantitative approaches of various relevant professionals.

When  pertinent  information,  not  limited  to  a  cognitive/learning 
perspective, a content knowledge and skill perspective, a cultural and 
linguistic  perspective,  a  physical  and  mental  health  perspective,  a 
strengths perspective, and a social and family perspective, is obtained 
that represents the whole person in a comprehensive way those using 
the  results  and  recommendations  of  the  evaluation  to  plan  the  job 
placement and training intervention, have a rich context to personalize 
competences more effectively.

The inclusion principle affirms a strong and equal concern for all people 
regardless  of  circumstance,  culture,  physical  or  mental  limitation, 
linguistic  difference,  learning,  social,  emotional,  and  behavioral 
difficulties, etc.
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Language abilities, both comprehension of language and the 
ability to use both oral and written language are central to working 
and daily life.

EAR AND HEARING

Ear  diseases  and  hearing  loss  or  deafness  are  not  the  same.  Also 
deafness  and  deaf  have  not  the  same  significance.Yet,  no  one  is 
immune to stereotypes and biases. 
In principle, hearing loss or deafness is not a disease. 
Many  of  the  common causes  of  ear  diseases  and  hearing  loss,  for 
example ear infections or loud sounds and noise, can be prevented. 
Timely  treatment  and  rehabilitation  can  benefit  all  people  with  ear 
diseases and hearing loss. 
Over 6% of the global population is affected by disabling hearing loss: 
disabling hearing loss refers to moderate or higher severity of hearing 
loss (above 35 dBHL) in  the better  hearing ear.  Over 80% of  these 
people live in low- and middle-income countries, most of which lack the 
specialist human or other resources to prevent, diagnose, or treat such 
disorders. The World Health Organization estimates that 1 in every 5 
individuals – or about 1.5 billion people worldwide – currently live with a 
hearing loss. Of these, over 430 million require hearing rehabilitation 
services. The global prevalence of hearing loss continues to rise. It is 
projected that by 2050, 1 in 4 people will have hearing loss, and over 
700 million will need hearing rehabilitation. Hearing loss affects people 
of all ages, with 34 million children being affected, and nearly 65% of 
adults aged above 60 years having hearing loss of varying severity.
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Hearing is key for communication, particularly spoken language, which 
is essential to strong relationships and to our mental well-being. Hearing 
loss,  when  unaddressed,  affects  many  aspects  of  life  including 
language  development,  cognition,  education,  livelihood,  and  social 
engagements. 
Babies who have severe hearing loss will find it difficult to communicate 
without rehabilitation. 
Children born with severe hearing loss before they learn to speak, can 
develop speech with special training. If hearing loss is not identified and 
addressed in a timely manner, children who are hard of hearing are also 
likely to experience difficulties at home, in school, with friends and with 
their learning. In addition, communication and language are essential 
for  brain development.  If  children whose hearing is  impaired,  do not 
receive timely intervention, their overall development is affected. 
Adults, including older adults, with unaddressed hearing loss often find 
it  difficult  to  communicate  with  friends,  family,  or  people  in  general, 
either  face-to-face or  on the telephone,  and can become lonely  and 
depressed. 

If  hearing  loss  is  not  addressed  properly,  people  may  face 
problems in finding or staying in employment.

Unaddressed hearing loss in babies can lead to: 
• problems in communication 
• difficulty in, or absence of, speech development 
• learning difficulties and poor academic performance 
• difficulty in making friends. 
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Unaddressed hearing loss in children can affect their: 
• speech 
• performance in school 
• overall development 
• self-esteem.

Adults with hearing loss may: 

• have difficulty in finding employment or keeping their jobs 
• face stigma 
• feel isolated 
• become depressed.

What are hearing loss and deafness? 

A person with hearing loss is unable to hear as well as someone with 
normal hearing. There are varying degrees of hearing loss which range 
from mild to profound (different  grades of  hearing loss).  People with 
mild,  moderate  or  moderately-severe  hearing  loss  will  have difficulty 
following conversations. 
People with severe or profound hearing loss in both ears without the 
support of hearing technology, can hear nothing at all.

Hearing loss and deafness be prevented.
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Many steps can be taken to help prevent hearing loss in both children (it 
is estimated that in children, 60% of hearing loss can be prevented) and 
adults: 

• Vaccination against rubella, measles, mumps, and meningitis. 
• Ensuring that mothers and babies receive good care before, during 
and after the birth. 
• Treating ear infections and other ear problems (e.g. wax). 
Who diagnoses and manages ear and hearing problems? 
• Protecting ears from loud sounds heard through headphones at work 
and in the environment. 
• Ensuring safe listening to prevent hearing loss due to listening to loud 
music. 
• Asking a doctor if the medicines prescribed can affect hearing, and 
checking how this can be avoided. 
• Following healthy ear practices (“Dos” and “Don’ts”).
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Practice recommendations

In  Europe  employers  still  have  low  knowledge about  providing 
reasonable accommodations for people with learning impairment.

Every  person  with  learning  disabilities  can  be  successful  at 
school, at work, in relationships, and in the community - given the 
right opportunities.

Employment is a key right that is closely linked to several other rights 
recognised in the Convention. For people with learning impairment or 
learning disabilities, being a group extremely affected by exclusion and 
dependence, employment is the starting point for independent living and 
key to an effective inclusion.

Other rights are linked to employment as they are necessary for the 
right to employment to be fulfilled.

● inclusive  education:  fulfilling  the  right  to  inclusive  education  is 
necessary to get a school and non formal certifications, acquiring 
valuable  skills  that  prepare  the  person  for  the  open  Labour 
market.

● independent  living:  having  a  job  leads  to  more  autonomy  and 
financial  independence. Furthermore, living in an institution can 
limit possibilities to work, due to stigma and exclusion. Access to 
community-based  services  can  increase  chances  to  find 
employment,  being  provided  the  necessary  support  to  live 
autonomously. 
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● legal capacity: ensuring that people can make their own decisions 
is a key element for the right to employment.

● adequate standard of  living and social  protection:  equal  pay in 
employment is a key element to achieve an adequate standard of 
living for people, as disability benefits tend to be insufficient and 
put  the  person  at  risk  of  poverty.  Furthermore,  lacking  an 
adequate  standard  of  living,  for  instance  being  homeless,  can 
represent  an  obstacle  to  access  employment.  In  addition,  the 
benefit trap is highly linked to social protection.

● access to information: lack of access to information of their rights 
prevents  people  to  seek  jobs  or  to  perform  well  in  their 
employment.

It is important to remember that  knowledge regarding the probable 
causes of poor basic skills performance is half the battle in guiding and 
informing the development of appropriate recommendations regarding 
non formal and informal educational supports, remedial techniques and 
compensatory strategies. Without an understanding of probable causes, 
it  is  difficult  to  select  and  tailor  interventions  that  will  address  the 
workers’s unique learning needs. For example, remedial instruction for 
a  worker  with  reading  difficulties  associated  with  semantic  language 
processing will  likely differ from interventions developed for a worker 
with reading difficulties that are associated with phonological processing 
and working memory deficits.
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Remember that with proper care and support, people with hearing 
loss can do everything a hearing person can do, except to hear 
normally. They must be included in all activities.

To remove the obstacles and prejudices is essential. It’s important 
to  clarify  the  terms  and  their  true  significance.  Hearing  is  key  for 
communication, in specially spoken language (mother tongue), which is 
essential to strong relationships and to our mental well-being. Hearing 
loss,  when  unaddressed,  affects  many  aspects  of  life  including 
language  development,  cognition,  education,  engagement,  inclusion 
and social participation.

To be successful, rehabilitation should be started as soon as hearing 
loss is diagnosed. Babies whose hearing loss is diagnosed within 3 
months after birth, and interventions initiated within 6 months of 
age,  can  develop  language  at  a  rate  as  to  babies  with  normal 
hearing. For both adults and children, it is important that hearing loss is 
identified as early as possible,  and that rehabilitation and the use of 
devices  starts  without  delay  to  minimize  the  difficulties  experienced 
when  communicating  with  others.  Hearing  rehabilitation  includes  the 
use of hearing aids, cochlear implants, and rehabilitative therapy. 
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Rehabilitation of hearing loss

Rehabilitation commonly refers to these solutions:

- A hearing aid makes sounds louder and can help a person with 
hearing loss hear better;

- A cochlear implant is an electronic medical device for people with 
severe or profound hearing loss, and who are unable to benefit 
from  hearing  aids.  Unlike  hearing  aids,  a  cochlear  implant 
converts  sounds into  electrical  signals.  These signals  stimulate 
the hairs in the inner ear and signals are sent  via the hearing 
nerve to the brain. The brain recognizes these sounds or speech, 
and this helps the person to hear;

- Therapy and Training as speech and language therapy to help 
them to learn spoken language; auditory training to learn how to 
listen using hearing aids or implants, so they can benefit the most 
when communicating;

- Other assistive technology as loop systems or FM systems (used 
especially in school settings, meeting rooms, theaters etc.); alarm 
signallers; captioning services.
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Clarification of the terms

Early identification is crucial for addressing hearing loss.

Educational system, psychological, and health literature often use 
the terms “hearing loss”, “hard of hearing”, “deafness” and “deaf” 
interchangeably, which creates significant confusion.

The term “hard of  hearing” is used for someone with mild to severe 
hearing loss, who cannot hear as well as a person with normal hearing.

The term “deaf” is used for people with severe or profound hearing loss 
in both ears as they can hear only very loud sounds or hear nothing at 
all.  This  term  caused  confusion  because  only  people  with  genetic 
causes  associated  could  be  “deaf”;  “deaf”  is  a  negative  label.  It’s 
essential to remove this current label.
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Deafness is not a disease and the different levels of rehabilitation 
can benefit all people with hearing loss. 

Hearing loss has to be addressed properly, otherwise people may 
face problems in finding or staying in employment.

Rehabilitation commonly refers to solutions which are offered to people 
when hearing loss cannot be reversed with use of medicines or surgery. 
Hearing rehabilitation can, in many cases, minimize the negative impact 
of hearing loss.
Observe World Hearing Day on 3 March and use this as an opportunity 
to raise awareness of ear and hearing care in their community.
HearWHO can help people check and keep track of their hearing status.
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Final remark

Basic skills – literacy, numeracy and digital skills – are the foundation 
for full participation in society and the Labour market. However, far too 
many adults in the EU do not possess a functional level of these skills 
and they risk getting stuck in a “low skills-poor jobs trap”.

Thanks to cooperating with transnational partners staff of participating 
organizations (managers, teachers, educator, counselors) provided for 
avenues  to  learning  for  the  acquisition  of  basic  skills  and  key 
competences so that their adult learners find in future their place in the 
mainstream  life  through  personal  development  and  through  better 
employability and gone one big step further in proposing and promoting 
the acknowledgement of the acquisition of said skills.

Everyone has the right to good education and training throughout their 
whole life. Equal opportunities means that everyone has the same fair 
chance to take part in the world around them. Everyone has the right to 
be supported to get work or set up their own business.

All workers have the right to:

● fair and equal treatment at work;
 

● get support and training;
 

● feel safe and secure in their job.
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All workers have the right to clear information about their work.

Workers  also  have  the  right  to  clear  information  about  the  reasons
why they lost their job. All  workers have the right to speak up about 
decisions that affect them at work.

People with disabilities have the right to support to:

● live with dignity;
 

● take part in the world around them.

All adult people need a broader set of competences to find fulfilling jobs 
and become independent, engaged citizens who contribute to society.

With motivational strategies the people especially those with learning 
impairments  can  be  supported  and  empowered  to  lead  a  more 
independent  life  and  to  have  a  sense  of  self-determination  and 
responsibility.
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Alfabetizzazione per il cittadino

Leggo, scrivo, calcolo: io capisco, io mi assumo la responsabilità

Literacy for citizenship 

I read, I write, I calculate: I understand, I take responsibility
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